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Abstract  

  Students who study English as a foreign language use different 

strategies to learn new vocabulary in the course of their academic years. Yet, 

it is unknown which one do students use the most and which one the least. 

The current paper is investigating the EFLs students' use of vocabulary 

learning strategies at university level. The paper in hand presented the 

following question: "What are the most and the least used vocabulary 

strategies by the students of Department of English?" The paper 

hypothesized that "The most vocabulary learning strategies used are 

determination strategies (deciding which vocabulary to learn), and the least 

vocabulary learning strategies used are social learning strategies 

(incorporating others in learning vocabulary)". In order to validate the 

hypothesis, the paper used a five-part questionnaire, each has 3 questions, 

that is applied to (42) students who attended the Department of English 
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Language, Al- Esra'a University College, 2018-2019. The analysis of the 

data obtained from the questionnaire shows that most responses of the 

students in the determination strategy are "always" which means they tend to 

use the determination learning strategies the most, and the least responses of 

the students prefer using social related strategies, which prove the hypothesis 

right.  

  The paper is divided into two parts: the first part presents a theoretical 

note about vocabulary learning, along with its types, as mentioned in Schmitt 

(1997) taxonomy. The second part is the practical as it deals with the data 

analysis by using Statistics Package for Social Studies (SPSS), the paper 

ends conclusions, suggestions, and future studies.  

Keywords: Learning English as a Foreign Language, Vocabulary Learning 

Strategies. 

 انًغرخهض 

٣ٔظويّ حُط٬د ح٣ٌُٖ ٣يٍٕٓٞ حُِـش ح٣ِ٤ٌِٗ٩ش ًِـش أؿ٘ز٤ش حٓظَحط٤ـ٤خص ٓوظِلش ُظؼِْ   

ٓلَىحص ؿي٣يس ك٢ ٤ٓخم ٓ٘ٞحطْٜ ح٧ًخى٤ٔ٣ش. ٝٓغ ًُي، كٖٔ ؿ٤َ حُٔؼَٝف أ١ ٖٓ ٌٛٙ 

ح٫ٓظَحط٤ـ٤خص ٣ل٠َ حُط٬د حٓظويحٜٓخ رٌؼَس حٝ روِش. طلخٍٝ حٍُٞهش حُزلؼ٤ش حُٔويٓش طو٢ٜ حٓظويحّ 

حُِـش ح٩ٗـ٣ِ٤ِش ًِـش أؿ٘ز٤ش ٫ٓظَحط٤ـ٤خص طؼِْ حُٔلَىحص ػ٠ِ حُٔٔظٟٞ حُـخٓؼ٢. ك٤غ  ٓظؼ٢ِٔ

خ  ًٓ خ ٝح٧هَ حٓظويح ًٓ هيٓض حٍُٞهش حُزلؼ٤ش حُٔئحٍ حُظخ٢ُ: "ٓخ ٢ٛ حٓظَحط٤ـ٤خص حُٔلَىحص ح٧ًؼَ حٓظويح

ؼِْ حُٔلَىحص ٖٓ هزَِ هْٔ ٬١د حُِـش ح٩ٗـ٣ِ٤ِش؟" ٝ هي حكظَٟض حٍُٞهش إٔ "أًؼَ حٓظَحط٤ـ٤خص ط

حُٔٔظويٓش ٢ٛ حٓظَحط٤ـ٤خص حُظظلي٣ي )طلي٣ي حُٔلَىحص حُظ٢ ٣ـذ طؼِٜٔخ( ، ٝأهَ حٓظَحط٤ـ٤خص ٢ٛ 

طؼِْ حُٔلَىحص حُٔٔظويٓش ٢ٛ حٓظَحط٤ـ٤خص حُظؼِْ ح٫ؿظٔخػ٢ )ىٓؾ ح٥ه٣َٖ ك٢ طؼِْ حُٔلَىحص(". ٖٓ 

أٓجِش، ٝ طْ  3ِحء ٌَُ ٜٓ٘خ ( حؿ5أؿَ حُظلون ٖٓ ٛلش حُل٤َٟش ، طْ حٓظويحّ حٓظزخٗش ٌٓٞٗش ٖٓ )

( ١خُذ ِٓظلو٤ٖ رؤْ حُِـش ح٩ٗـ٣ِ٤ِش، ٤ًِش ح٩َٓحء حُـخٓؼش، ُِؼخّ حُيٍح٢ٓ 42ططز٤وٜخ ػ٠ِ )
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. ٝهي أظَٜص ٗظخثؾ طل٤َِ حُز٤خٗخص حُظ٢ طْ حُلٍٜٞ ػ٤ِٜخ ٖٓ ح٫ٓظزخٗش إٔ ٓؼظْ 2019 -2018

خ" ٓٔخ ٣ؼ٢٘ ًٔ أْٜٗ ٤ٔ٣ِٕٞ ا٠ُ حٓظويحّ ٌٛٙ  حؿخرش حُط٬د ك٢ آظَحط٤ـ٤ش حُظلي٣ي ٢ٛ "ىحث

ح٫ٓظَحط٤ـ٤ش رٌؼَس، ٝأهَ حؿخرش حُط٬د ٣ل٠ِٕٞ حٓظويحّ ح٫ٓظَحط٤ـ٤خص ح٫ؿظٔخػ٤ش، ٝحُظ٢ طؼزض 

 .حُل٤َٟش حُٜل٤لش

ٝ ط٘ؤْ حٍُٞهش حُزلؼ٤ش ا٠ُ ه٤ٖٔٔ، ك٤غ ٣ويّ حُـِء ح٧ٍٝ ٬ٓكظش ٗظ٣َش كٍٞ طؼِْ    

(. ٝأه٤َحً ٣وظظْ حُـِء حُ٘ظ١َ رؤ٤ٔٛش ٤ٔٗ1997ض )حُٔلَىحص أٗٞحػٜخ، ًٔخ ٛٞ ًٌٍٓٞ ك٢ ط٤ٜ٘ق 

حُٔلَىحص ُٔظؼ٢ِٔ حُِـش ح٩ٗـ٣ِ٤ِش ًِـش أؿ٘ز٤ش. ٝ ٣ظؼِن حُـِء حُؼخ٢ٗ ٛٞ رخُظطز٤ن حُؼ٢ِٔ ك٤غ 

، ٝطوظظْ حٍُٞهش حُزلؼ٤ش رخ٫ٓظ٘ظخؿخص  SPSS ٣ظؼخَٓ ٓغ طل٤َِ ر٤خٗخص ح٫ٓظزخٗش رخٓظويحّ رَٗخٓؾ

 وز٤ِش حُٔز٤٘ش ػ٠ِ ٗظخثؾ طل٤َِ حُز٤خٗخص.ٝح٫هظَحكخص ٝحُيٍحٓخص حُٔٔظ

 .انًفشداخ انرؼهى اعرشاذٍعٍاخ ، أظُثٍح كهغح الإَعهٍضٌح انهغح ذؼهى: انًفراؼٍح  كهًاخان

 

1. Introduction 

  Vocabulary Learning Strategies (VLSs) have been considered as a site 

of interest in recent years as vocabulary itself is an important aspect of 

language; in addition, without the knowledge of the word meaning, one 

cannot learn the language. In this regard specialists have studied different 

vocabulary learning strategies, which are used by experimental groups to 

discover and categorize them to learn a foreign language.  

  The current paper investigates the use of vocabulary learning 

strategies among the students of Department of English language at Al- 

Esra'a University College by asking "What is the mostly used vocabulary 

learning strategy by the students of Department of English, and what is the 

least used vocabulary learning strategy". It is hypothesized that "The 

students of the Department of English tend to use determination vocabulary 
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learning strategies more than other strategies used in vocabulary learning, on 

the other hand, they tend to use the social strategies less than other strategies 

used in vocabulary learning". In this regard, the paper aims at finding out 

which vocabulary learning strategy is mostly used by the students of 

Department of English at Al-Esra'a University College, and finding out 

which vocabulary learning strategy is least used by them. 

  The paper shows its significance in that it contributes to the field of 

VLSs in the Iraqi universities in general and Al Esra'a University College/ 

Department of English Language in particular. It also provides insight into 

the use of vocabulary learning strategies among English students at Al- 

Esra'a University College and how do they incorporate those strategies in 

learning new vocabulary. 

  The paper is divided into two parts. The first part is theoretical about 

vocabulary learning and the vocabulary learning strategies. The second part 

deals with the practical application of the questionnaire and the data analysis. 

The paper is concluded with conclusions, recommendations, and further 

studies.                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                  

  The paper is limited to those students who attend the third grade at 

Department of English Language, Al- Esra'a University College, during the 

academic year 2018-2019.  

2. Vocabulary Learning Strategies: A Theoretical Note  

2.1. Vocabulary Learning 
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  In foreign language learning, it is very effective to identify students' 

vocabulary learning strategies, encourage them to use these strategies and 

teach them properly in order to improve language learning outcome. Ahmed 

(2012:71) states that "Vocabulary learning is an indispensable process for 

EFL learners to acquire proficiency and competence in target language". He 

further explains that the process of vocabulary learning initiates both 

learners' acquisition of knowledge and production of knowledge. In addition, 

it enriches learners' integrated language skills such as listening, speaking, 

reading and writing. Scott (2002: 1) puts the importance of words as the 

following "All languages have words. Language emerges first as 

words….The coining of new words never stops, nor does the acquisition of 

words". Language learners, in general, are of two types: good learners and 

poor learners. Good learners are those who are aware of the learning process, 

know the importance of learning words in context, and are aware of the 

semantic relationship between new and previously learnt L2 words. Those 

learners also use, beside dictionaries, other learners as a source of 

information on vocabulary. Poor learners, on the other hand, make use of a 

number of strategies, but apply them inadequately (Takac, 2008: 37). There 

are two types of vocabulary learning, which are known as incidental 

vocabulary learning, and intentional vocabulary learning. 

2.1.1. Incidental Vocabulary Learning 

  Schmitt (2010:29) defines incidental vocabulary learning as "learning 

which accrues as a by-product of language usage, without the intended 
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purpose of learning a particular linguistic feature". He further reports that 

"any vocabulary learned while reading a novel simply for pleasure, with no 

stated goal of learning new lexical items is considered as an example of 

incidental vocabulary learning". With regard to incidental learning, it has 

been defined as the learning without intent to learn, or as the learning of one 

thing, e.g. vocabulary, when the learner‘s primary objective is to do 

something else. 

2.1.2. Intentional Vocabulary Learning 

 Before 1940s, the primary emphasis of vocabulary learning strategies 

had been on intentional rather than incidental learning. It was usually 

assumed that intentional learning was important in learning. The general 

rationale for intentional vocabulary learning is grounded in Schmidt‘s 

(1990) noticing hypothesis, which states that noticing is the necessary 

condition for second language acquisition. As applied to lexical 

development, language learners must consciously notice L2 features in the 

input and pay deliberate attention to form-meaning connections of 

vocabulary items to optimize L2 learning. It is for this reason that 

vocabulary is commonly taught explicitly and directly in foreign language 

classrooms to compensate for the limited exposure and resources that may 

otherwise be available. However, Nation (2011) cautioned against over 

application of explicit vocabulary instruction with teacher-imposed 

vocabulary exercises. Among various vocabulary learning techniques, he 

particularly advocated that teachers should guide their students to make use 
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of word cards in learner-centered ways. As he argued, ―Well directed 

deliberate vocabulary learning using word cards is very effective and much 

more efficient than teaching and vocabulary exercises‖ (ibid:536). 

2.2. Vocabulary Learning Strategies (VLSs): 

  Vocabulary learning strategies (VLSs) are considered as a part of 

language learning process that has received much attention since the late 

seventies. A number of attempts have been made to classify (VLSs). For 

example, Schmitt (2002), made a number of contributions in order to classify 

them. He came out with two categories of L2 vocabulary learning strategies: 

discovery and consolidation strategies. The former referred to determination 

and social strategies whereas the latter included social, memory, cognitive, 

and meta-cognitive strategies. Taxonomy of vocabulary learning strategies in 

the current paper are based on Schmitt's extracted vocabulary learning 

strategies from Oxford‘s (1997) taxonomy of general learning strategies and 

their categorization into Social (involving cooperation with others), 

Cognitive (referring to language manipulation or transformation), 

Metacognitive (used to control the learning process) and Memory strategies 

(involving relating the new word with some previously learned knowledge). 

2.2.1. Discovery Strategies  

  Discovery strategy involves determination and social strategies; it 

helps learners to determine the meaning of new words when encountered for 

the first time (Farouk, 2007). 

2.2.1.1. Determination Strategies 
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According to Schmitt (1997), determination strategies are used when 

students discover the meaning of a new word without using the experience 

of another person. In this strategy, students try to guess and discover the 

meaning of the new words with the help of context, structural knowledge 

and reference material. That means students find the meaning of the words 

on their own.  Determination Strategies facilitate gaining knowledge of a 

new word from the first four options: (i) guessing from an L1 cognate, (ii) 

guessing from context, (iii) using reference materials, or (iv) asking 

someone else. Learners may be able to discern the new word's part of 

speech, which can help in the guessing process (Oxford, 2003:56)   

2.2.1.1.1. Using Dictionary 

  A dictionary is an alphabetical reference list of the words in the 

language (Davey and Davey: 2006). The suitable dictionary is the one which 

contains all the words that are needed by the reader or learner. Beside a good 

dictionary, there is a thesaurus which is a reference book that contains 

synonyms and antonyms. Gairns & Redman, (1986: 78) reported that if the 

student has no teacher or peer to ask, he can still solve a number of problems 

by using dictionary. New words are expected to be added continuously as a 

matter of labeling a new object or phenomena such a process would finally 

enlarge the vocabulary of English language and makes it bigger than before.  

2.2.1.1.2. Guessing from Context 

  Context refers to the words and sentences that surround a particular 

word and help fix its meaning (Chesla, 2004: 27). Guessing from context 
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most commonly refers to inferring a word's meaning from the surrounding 

words in a written text. Guessing an unknown word's meaning from context 

has been widely promoted in the last two decades as it has been seen to fit in 

more comfortably with the communicative approach than other, more 

discrete, discovery strategies (Oxford, 2003). Learners using guessing 

strategies rely on their background knowledge and identify linguistic clues 

like grammatical structures of a sentence to guess the meaning of a word 

(Farouk, 2007: 4). Learners try to discover the meaning of a new word by 

guessing it with the help of context, structural knowledge of language, and 

reference materials or through employing the social strategies of asking 

someone for help with the unknown words (Schmitt, 2000). "The problem 

for most learners when guessing the meaning of a word in a second language 

is that they are less confident about their understanding of the context than 

they would be in their L1" (Oxford, 2003:83).  

2.2.1.1.3. Analyzing Word Parts 

  Because a large proportion of English words are derived from French, 

Latin or Greek, they are made up of word parts - affixes and stems. Being 

familiar with the common word parts can provide a useful basis for seeing 

connections between related words, checking guesses from context, 

strengthening form and meaning connections, and in some cases working out 

the meaning of a word (Nation, 2001: 355). When students engage in "word 

analysis" or "word study," they break words down into their smallest units of 

meaning — morphemes. Each morpheme has a meaning that contributes to 
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our understanding of the whole word. As such, students‘ knowledge of 

morphemes helps them to identify the meaning of words and build their 

vocabulary. The ability to analyze words is a critical foundational reading 

skill and is essential for vocabulary development as students become college 

and career ready (Zorass, 2015:121)  

2.2.1.2. Social Strategies 

  Schmitt (1997:36) notes that another way of discovering a new 

meaning is to ask the unknown words to others by using social strategies. 

When students discover words, they use various strategies at first. They use 

social strategies, memory strategies, cognitive strategies, metacognitive 

strategies to combine their vocabulary knowledge. An example of a social 

strategy group used to consolidate the word is a collaborative learning group 

in which students practice the meaning of a new word. Nation (1997: 24) 

states that group work can also be used to practice words as well as 

discovering words. Language is a form of social behavior; it is 

communication, and communication occurs between and among people. 

Cooperative learning shows higher self-esteem, increased confidence and 

enjoyment greater and more rapid achievement, more respect for the teacher, 

the school, and the subject (Oxford, 1990: 140) Asking questions like ―What 

do these words have in common? How are they different?‖ When studying a 

word list. Asking questions will test comprehension of the material. It also 

puts the information into words, which will help remembering what have 

been learned. This can be especially helpful when learning definitions 
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(Chesla, 2004: 11). Another way to discover a new meaning employs the 

Social Strategy of asking someone who knows.  

2.2.1.2.1. Asking Teacher 

  Asking the teacher about the meaning of unknown word is social 

strategy used by some students. Some of the students tend to ask their 

teacher more often than asking classmates because they trust their teacher 

more than their classmates. A student can ask the teacher or another student 

to explain the meaning of an item which he has just encountered. The best 

strategy is to make the context sufficiently clear so that the listener can 

provide the student with the word he is looking for (Gairns & Redman, 1986: 

77). Teachers are often in this position, and they can be asked to give help in 

a variety of ways: giving the L1 translation if they know it, giving a 

synonym, giving a definition by paraphrase, using the new word in a 

sentence, or any combination of these. L1 translations have the advantage of 

being fast, easily understood by students, and make possible the transfer of 

all the knowledge a student has of the L1 word (collocations, associations, 

etc.) onto the L2 equivalent. 

2.2.1.2.2. Asking Classmate 

  It refers to working with other language learners to improve language 

skills (Oxford, 1990: 147). This strategy can involve a regular learning 

partner of a temporary pair or a small group. This strategy frequently 

involves controlling impulses toward competitiveness and rivalry. (ibid) This 
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social strategy helps students feel relaxed and confident with their classmates 

rather than their teachers. 

2.2.1.2.3. Asking Native-speaker  

  Native speaker is the one who speaks the language as his mother 

tongue, or in other words, the one who speaks his first language (L1). It is an 

important social strategy for the learners particularly those who study 

English as a foreign language (EFL). If input is a key element in language 

acquisition (Krashen, 1982), then it would seem that interacting with native-

speakers would be an excellent way to gain vocabulary. Although it would 

be hard to prove this empirically, there is indirect evidence to support this 

intuitive assumption. 

2.2.2. Consolidation Strategies 

  Consolidation is a stage where new material is reviewed, and 

hopefully learning is reinforced. It normally occurs at the end of the lesson. 

Consolidation can be compared with revision, which takes place at a later 

time and serves to remind learners.  

2.2.2.1. Memory Strategies 

  Memory strategies are classified into rehearsal and encoding 

categories. Repetition, memorizing word lists and imitating other people's 

pronunciation of words are examples of rehearsal strategies. Encoding 

strategies encompass such strategies as association, imagery, visual, 

auditory, semantic, and contextual encoding as well as word-structure 

(Farouk, 2007).  
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2.2.2.1.1. Using Images 

  New words can be learned by studying them with pictures of their 

meaning instead of definitions. Pairing L2 words with pictures has been 

shown to be better than pairing them with their L1 equivalents. Alternatively, 

learners can create their own mental images of a word's meaning. Imagery 

has been shown to be more effective than mere repetition for reading 

passages and sentences. It could also be more effective for vocabulary too.  

2.2.2.1.2. Linking Words 

  Students can learn new words by linking them to L1 Usually this 

involves some type of sense relationship, synonymy, or antonymy. Word 

association paper has shown that coordinates in particular have very strong 

connective bonds (Aitchison, 1987). These and other sense relationships 

(hyponymy and meronymy) can be illustrated with semantic maps, which are 

often used to help consolidate vocabulary (Oxford, 1990:83).  

2.2.2.1.3. Using Vocabulary Knowledge 

  Without adequate knowledge of vocabulary, students are generally 

impeded in their academic activities. Vocabulary knowledge is also 

instrumental in reading comprehension (Read, 2000; Qian, 2002). It is shown 

that knowledge of vocabulary is closely related to reading comprehension 

and Vermeer (2001) suggests that it can be used as one of the best estimation 

of language proficiency at school. 

2.2.2.2 Cognitive Strategies 
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Cognitive strategies are similar to memory strategies but do not focus 

on mental processing. They include repetition and mechanical methods such 

as word lists, flash cards, word books to study vocabulary. The basic rule of 

this strategy is repetition. Cognitive strategies include guessing strategies, 

skillful use of dictionaries and note-taking strategies. Cognitive Strategies in 

this taxonomy are similar to Memory Strategies, but are not focused so 

specifically on manipulative mental processing; they include repetition and 

using mechanical means to study vocabulary. Examples of this strategy 

include: written and verbal repetition, repeatedly writing or saying a word 

over and over again. (O'Malley and Chamot, 1990). 

2.2.2.2.1. Repetition 

  Repeating words over and over is another way of learning vocabulary. 

Most people use this strategy in their daily life, for instance, when they want 

to remember something last for a few seconds. Repetition helps keep things 

in short-term memory, and it also helps move information into long-term 

memory. In everyday life, people use repetition to remember something that 

is not written down.  

2.2.2.2.2. Taking Notes 

  Another kind of cognitive strategy is using study aids. Taking notes in 

class invites learners to create their own personal structure for newly learned 

words, and also affords the chance for additional exposure during review. 

Students can also make use of any special vocabulary sections in their 

textbooks to help them study target words.  
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2.2.2.3. Metacognitive Strategies 

Metacognitive strategies are to decide which words are worth 

learning, plan consciously, and find the most effective learning method. It is 

the type of strategy that learners use to control and evaluate their own 

learning. It plays an important role in choosing a learning strategy because it 

is a positive reinforcement if progress, or a strategy change. Metacognitive 

strategies include planning, monitoring and evaluation. It provides a 

conscious overview of the learning process. 

  Oxford (1990:136) reported that "Metacognitive means beyond, 

beside, or with cognitive. Therefore, metacognitive strategies are actions 

which go beyond cognitive and which provide away for learners to 

coordinate their own learning process" Metacognitive strategies consist of 

selective attention and self-initiation strategies. Learners who use selective 

attention strategies recognize the relative importance of words they can learn 

for their comprehension. Learners employing self-initiation strategies use a 

variety of means to make the meaning of vocabulary items clear (Farouk, 

2007). Metacognitive strategies in Schmitt‘s taxonomy help learners to 

control and evaluate their own learning, by having an overview of the 

learning process in general as such, they are generally broad strategies, 

concerned with more efficient learning. Studies papering the number of 

exposures necessary to learn a word have results ranging from 5 to 16 or 

more (Nation, 1990:43-45). This means that the conscious decision to 

persevere may be one of the most important strategies of all. 
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2.2.2.3.1. Decision-Making 

  This cognitive strategy includes deciding which words are worth 

studying and which words are not, as well as preserving with the words that 

are chosen to learn (Schmitt, 2000). 

2.2.2.3.2. Assessment 

  Evaluating one's own progress in the new language, for instance, 

checking whether one is reading faster and understanding more that 1month 

or 6 months ago, or whether one understands a greater percentage of each 

conversation (Oxford, 1990: 40) 

2.3. Importance of Vocabulary Learning 

  During the past decade, the importance of vocabulary has become 

obvious, especially when papers have shown interest in searching vocabulary 

and its effect in second language learning (L2) (Allen, 1983:65). The focus 

on the grammatical structure is basically to enhance communication among 

students who learn English as a foreign language until the advent of 

communicative approach in 1970s which made a noticeable change to that 

view, then the focus shifted to vocabulary learning and scholars began to re-

think the role of vocabulary in language communication instead (Thornbury 

2002). Carter (1998: 185) confirmed this point by stating that "since the late 

1970s, however, there has been a revival of interest in vocabulary teaching". 

Acquiring vocabulary in a foreign language is one of the most challenging 

tasks for second language (L2) learners, particularly those who rely almost 

solely on L2 classroom experience in environment where the target language 
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is not widely spoken outside of the classroom. However, Nunan (1991: 152) 

argues that "no one seriously interested in the development of second and 

foreign language has ever suggested that learners do not need to master the 

grammatical system of the target language: the debate has been over how 

learners can best acquire the target grammar. Applying the correct 

grammatical rules make the language sounds good, on other hand failure on 

the use of grammar make language sounds awkward and inconsistent. Nunan 

(ibid) further added that "acquiring the grammatical system of target 

language is of central importance, because an inadequate knowledge of 

grammar would severely constrain linguistic creativity and limit the capacity 

for communication" However, EFL students must learn the vocabulary of the 

target language in terms of word by word translation technique, they 

translate an English item into mother tongue counterpart, neglecting all other 

aspects of word knowledge. Takac (2008: 61) explained that a great number 

of learners adopt the traditional rote learning strategy, which required a list 

of L2 words and their L1 translation which seems to be a ‗natural‘ strategy, 

particularly for novice who relies on lexical associations in vocabulary 

learning. The majority of teachers and paperers said that such a strategy does 

not enhance long-term memorization of vocabulary acquisition, and this fact 

goes on the line with the assumption which says that learning words in 

context is effective than learning isolated items. 

3. Vocabulary Learning Strategies (VLSs): A Practical Implication  

3.1. Methodology  
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  The current paper adopts a descriptive approach to carry out the paper. 

The instrument used for data collection is a questionnaire that is applied to a 

sample of students, who study in the Department of English Language at Al- 

Esra'a University College in the academic year 2018- 2019, in order to state 

their strategies used in figuring these words. The data have been analyzed in 

order to validate the hypotheses made for the sake of the paper.  

3.2. Sample 

  The sample chosen to carry out the paper comprises (42) students who 

study English language at the Department of English Language, Al- Esra'a 

University College, third stage, in the academic year 2018- 2019. 

3.3. Instrument of Data Collection 

  The data of the paper were collected from the participants via the 

administration of a questionnaire. The questionnaire was distributed to (42) 

participants. It was based on the framework of instruments proposed by 

(Goundar, 2015). The questionnaire was divided into five sections 

corresponding to the five strategies of vocabulary learning. Within each 

section there are three statements each asking about the use of a particular 

strategy. For each statement, respondents have to choose one from the five 

options of frequency according to Likert-type scale 'always', 'often', 

'sometimes', 'rarely' and 'never'.  

4. Data Analysis 

4.1. Discovery Strategies 

4.1.1. Determination Strategies 
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The results in table (4.1) show the responses made by participants for 

the three questions as indicated by the Likert-type scale as follows: "Always" 

(43%- 47%- 52%), "Often" (28%- 28%- 14%), "Sometimes" (38%- 23%- 

47%), "Rarely" (0-0.04%-0) and "Never" (0-0-0).  

Table (4.1) Frequency and Percentage of Determination Strategies 

 

4.1.2. Social Strategies 

The results in Table (4.2.) show the responses made by participants as 

indicated by the Likert-type scale for the three questions as follows: 

"Always"(52%-19%-0.09%), "Often" (0.04%-23%-19%), "Sometimes" 

(28%-28%-57%), "Rarely" (14%-14%-0.09%), and "Never" (0-0.09%-

0.02%). 

Table (4.2) Frequency and Percentage of Social Strategies 

 

4.2. Consolidation Strategies 

4.2.1. Memory Strategies 

The results in table (4.3) show the responses made by participants as 

indicated by the Likert-type scale for the three questions as follows: 

"Always" (57%-38%-14%),"Often" (38%-19%-19%), "Sometimes" 

(0.04%,-28%- 43%),"Rarely‖ (0.04%- 0.04-0.09), and "Never" (0-0.04%-

19%).  

Table (4.3) Frequency and Percentage of Memory Strategies 
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4.2.2. Cognitive Strategies 

The results in table (4.4.) show the responses made by participants as 

indicated by the Likert-type scale for the three questions as follows: 

"Always" (38%-47%-33%),"Often" (43%-0.09%-0.09%), "Sometimes" 

(19%-38%-14%), "Rarely" (0.04%-0-23%) and "Never" (0-0-14%). 

Table (4.4) Frequency and Percentage of Cognitive Strategies 

 

4.2.3. Metacognitive Strategies 

The results in table (4.5.) show the responses made by participants as 

indicated by the Likert-type scale for the three questions as follows: 

"Always" (38%-47%-33%),"Often" (43%-0.09%-0.09%), "Sometimes" 

(19%-38%14%), "Rarely" (0.04%-0-23%), and "Never" (0-0-14%). 

Table (4.5) Frequency and Percentage of Metacognitive Strategies 

 

4.3. Discussion 
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The paper focuses on the main question, "what are the most and least 

used vocabulary strategies by the students of Department of English?" The 

types taken into considerations were determination, social, memory, 

cognitive and metacognitive strategies. To answer the paper's question, the 

total of the "always" statements for each part of the questionnaire are 

counted. The strategies are arranged from the highest to the lowest as 

follows: Determination (60), Metacognitive (50), Memory (46), Cognitive 

(36), and Social (34). It is shown from the data analysis that the most used 

strategies by the students of the Department of English Language, Al-Esra'a 

University College are the determination strategies, and the least used 

strategies are the social strategies. This proves that the hypothesis is right. 

5. Conclusions, Recommendations, and Future Studies 

5.1. Conclusions 

 In this paper, it is aimed to determine the most and least used 

vocabulary learning strategies of foreign students learning English at Al- 

Esra'a University College. A questionnaire consisting of 15 items was 

presented to (42) subjects to collect data. The questionnaire is adapted from 

the vocabulary learning strategy classification based on Schmitt‘s 

Taxonomy (1997). The data was analyzed by SPSS. According to the 

questionnaire's results, the following conclusions are made:  

1- The most used vocabulary strategies are determination strategies. The 

reason for this is that the students are at level A1. As students have just 
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started learning the language, they use determination strategies. Students in 

this period act timidly and study independently.  

2- The type of strategy that students use the least is social strategies. 

Social strategies include activities such as asking a teacher, a 

classmate, or a native speaker, etc. Since the students are at the 

beginner level, they learn words by themselves with simple methods 

without using different sources. As students reach higher levels, they 

become more social, increasing the use of social strategy.  

5.2. Recommendations 

 In teaching English as a foreign language, the following suggestions 

can be made about the vocabulary learning strategies used by foreign 

students: 

1. Students should be taught vocabulary learning strategies from the  

beginning at university level, strategies such as using flash card, note taking, 

repeating the new word many times to remember them, etc. 

2. Students should be trained to guess the meaning from context, depending 

on contextual clues while reading textbooks. 

3. Students should be aware of the importance of social strategies, but they 

should not always depend on asking classmates because classmates may 

sometimes provide inaccurate meaning. 

4. Students should not only focus on things that are related to examination 

but they should be honest and realize that knowledge does not stop at 

passing the exam. 
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5.3. Further Studies 

  Further studies are proposed for the sake of more insight into the field 

of vocabulary learning: 

1- The effect of memory strategies on learners‘ retention and attrition of 

target lexical items is needed.  

2- Examining the effect of VLSs on learners‘ vocabulary measurement in 

terms of depth, breadth and fluency.  

3- A paper on receptive and productive vocabulary is needed to investigate 

the effect of vocabulary learning strategies on writing skill. 

4- It is also suggested to do some papers on the intentional and incidental 

learning skills used by EFL students, whether strategies or application. 
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